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™ Abstract

This paper explores how the academic performance of
Indigenous students has been investigated in the higher
education literature and where this fits within the
academic support context and teaching and learning
developments in Australian universities. The authors
suggest an approach to Indigenous academic skills
support that equips Indigenous students with tools
for managing their engagements with the content of
Western disciplines. A case is made for more focussed
research around Indigenous students’ approaches to
processing intellectual content while developing their
own Indigenous standpoints.
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i Introduction

Academic preparation, transition and student support
programs have evolved in Australian universities
as strategic interventions to improve Indigenous
participation, access and outcomes in tertiary level
studies (Hong & Cousins, 2003). The economic cost of
broader student attrition for universities largely drives
“mainstream” developments in changing approaches to
academic support and teaching/learning developments
in universities (Lintern et al., 2001). These academic
support and teaching and learning developments
are also an acknowledgement of increasing student
diversity and the need to accommodate and respond
to this diversity (MclInnis, 2003). Of more concern
from the Indigenous perspective are the opportunity
costs of student attrition to the Indigenous community
when Indigenous engagement with higher education,
seen as a key to improve Indigenous well-being
and futures, does not achieve desired outcomes.
Despite the tremendous efforts in the Indigenous
higher education sector to close the gap between
the retention, completion and graduation rates for
Indigenous students and other students (DEST, 2005;
Encel, 2000), the gap remains.

i Tensions in a changing academic support context

It has been noted in the general student support
literature that retention is associated with “the
policies, actions and strategies of the institution to
keep a student” (Jardine & Krause, 2005, p. 5), while
persistence is associated with “individual students’
actions to continue with studies despite negative
influences acting upon them” (Jardine & Krause,
2005, p. 5). The pressure to improve retention and
persistence of students has placed focus on their need
to adapt to the demands of university expectations
and at the same time has brought increased pressure
on universities to accommodate the needs of diverse
student populations. This has led institutions to
extend their focus beyond discrete academic skills
support interventions and towards academic teaching
and learning as an area of research and professional
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development in universities (Bryant et al., 1999).
Developments in teaching and learning approaches
are generally concerned with issues surrounding
curricula and pedagogy—what and how course
content is delivered and assessed. Efforts to integrate
or scaffold students’ academic skills development
within the teaching process have been reported (see
Kift, 2005). The general academic support/student
diversity literature draws attention to the “blurring
of boundaries” in the roles of academic skills support
staff and academics’ roles in adjusting teaching and
learning (Mclnnis, 2003, p. 398).

This changing academic support practice occurs at
the site of intersecting tensions: between the “retentive’
institution and the “persistent” individual; between
the roles of academic skills support staff and academic
teaching staff; and between the delivery/demands
of course content by academics and the individual’s
development of academic skills required to engage
successfully to meet academic standards.

Students as learners are positioned and understood
by the academy within these tensions. Changing
academic support practice for diverse cohorts of
students is institutional recognition that the once
“already ready for academic learning” student can
no longer be assumed. Lawrence (2000) contends,
however, that in terms of institutional responses
to academic under-preparedness, student diversity
is largely framed through deficit theory, where
unfamiliarity with academic discourse and conventions
is read as a problem rather than the site and source of
students’ engagement with, negotiation, and mastery
of academic discourse.

]

g The tensions for Indigenous students in these
changing student support contexts

Indigenous students have always been understood
as an academically under-prepared and culturally-
different cohort and a raft of measures has been
developed and refined since the mid-1980s to support
Indigenous students in higher education (Bin-Sallik,
1991). Indigenous academic support measures have
largely been developed outside of general academic
support structures for other students. These measures
have been firmly situated within broader conceptions
of support for Indigenous students, which recognise
the particular challenges Indigenous students face in
higher education. These broader measures attempt
to ameliorate a range of personal, social and cultural
barriers to success. The evolution of Indigenous
student support centres in most Australian universities
attests to the need for this specialised response to
support Indigenous students in universities.

Special programs for the academic support of
Indigenous students do to some extent mirror the
general response for other cohorts of under-prepared
students. For example, recognition of Indigenous
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academic under-preparedness due to historical
exclusion has led to the development of various
foundation, bridging, enabling, compensatory,
supplementary or specially-designed programs
or strategies. The Commonwealth Government’s
Indigenous Tutorial Assistance Scheme (ITAS)
recognises lower rates of secondary school
completions and provides funding assistance at the
tertiary level for one-to-one support of Indigenous
students who require academic assistance with
particular subjects. Special entry enrolments in most
all university programs is yet another example.

We agree with Lawrence (2000) that these
approaches are largely deficit-based, but would be
reluctant to make this a primary point of contention
by being romantic about the position of many
Indigenous students beginning university studies.
Being academically under-prepared in terms of the
requisite academic skills set is a major disadvantage
for Indigenous students who must access and engage
with the meanings of knowledge within Western
disciplines. However, in many cases, special academic
programs and support measures have been designed
by or in conjunction with Indigenous people, to
be culturally affirming and to recognise Indigenous
students’ starting points; and indeed, their particular
purposes for pursuing higher education. This has
provided a more positive framework for Indigenous
student support.

What we argue is that Indigenous students,
particularly under-prepared students need to be
considered both in terms of their skills “deficits”
and in terms of their particular sets of Indigenous
knowledge, which we consider to be important
assets they bring to their learning. This “Indigenous’
knowledge may simply mean “experience” of
the world as an Indigenous person, it may mean
historical understanding passed down from the
Indigenous perspective, it may mean local knowledge,
or community-based experience, or traditional
knowledge, all of which are not well-represented in
course content, if at all. This knowledge, or these
assets, set Indigenous students apart from others and
institute them in a particular relation to the knowledge
and practices of the academy, which have historically
excluded, misrepresented, and de-valued Indigenous
knowledge and perspectives (Nakata, 2007).

Lawrence’s (2000) positive thesis on negotiating and
mastering unfamiliar discourses sits well with Nakata’s
(2007) notion of the Indigenous students’ position at
the cultural interface but does not go far enough in
considering the position of Indigenous students in
their engagements with the content of disciplines. A
consideration of Indigenous standpoint (Nakata, 2006),
however, forces a focus on how Indigenous students
are to be “academically” skilled up to negotiate and
master disciplinary and institutional discourses while
considering their own knowledge and experience
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in order to maintain and develop their intellectual
positions in relation to course content.

In relation to this aspect of Indigenous learning,
we suggest there is a tendency to underplay the
importance of the interplay between Indigenous
students’ skills deficits and knowledge assets. The
absence of discussion about this tension appears to
fall between the conversations that occur around
embedding Indigenous knowledge and content in
courses and those that occur in relation to academic
skills development and support. We contend this
continues the separation of different aspects of
learning that are both integral to Indigenous students’
successful engagements in the academy and which
students need to develop simultaneously. This is quite
different from those discussions that surround the
development of an identified Indigenous pedagogy,
which we consider problematic enough to warrant
separate discussion (Nakata, 2004).

In the Indigenous higher education context
then, the tensions between teaching and learning
issues (around curricula content and pedagogy) and
discrete academic skills support measures need to
be brought closer together. We suggest that how
Indigenous higher education students have been
investigated in the literature both shapes and limits
our understanding of them as learners in the academy.
Revisiting the extant literature is timely to our
discussion if the academic preparation and support
needs of Indigenous students are to be reconsidered
to address this tension between skills deficits and
knowledge assets.

& Shaping and limiting our understandings
Performance of Indigenous students

Concern about comparative Indigenous rates of
attrition and outcomes with other students has
ensured that the performance of Indigenous students
and the barriers to their success have received
some attention in the literature. Indeed, the factors
affecting the performance of Indigenous students
have been well reported for more than a decade
in different universities, different disciplines, and
different program levels (e.g., Bourke et al., 1996;
Burden et al., 1998; Kutieleh et al., 2003; Malcolm &
Rochecouste, 2002; Nugent & Arbon, 1994; Page et
al., 1997; Penfold, 1996; Sonn et al., 1996; Tennent
et al., 1996; Usher et al., 2000; Walker & Humphries,
1999). There are also position papers and descriptive
accounts of various strategies to support the academic
progress of Indigenous students (e.g., Blanchard et
al., 1999; Brennan et al., 2005; Harrison et al., 1998;
Holt, 2005; Keefe, 1990; Luck, 1998; Mieklejohn et
al., 2003; Mills, 2001; Omeri & Ahern, 1999; Thomas
& Farmer, 2005). Many of these reports identify a
range or factors, including personal, family, financial,
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and other social issues that inhibit success. While
there is reference in these reports to academic issues,
the attention is minimal and constitutes one factor
among many. On an evidence basis, issues associated
with academic content, academic skills, and teaching
and learning approaches are not assessed as critical
determinants in Indigenous students’ decisions to
persist or withdraw. Nevertheless the literature does
consistently confirm, identify, and report that academic
issues do provide difficulties for Indigenous students
and that academic support is an essential factor in
the success of many Indigenous students, especially
those who enter university under-prepared.

Academic issues & performance

The academic issues identified in these reports and
studies can be categorised as: under-preparedness;
course organisation within faculties; recognition of
Indigenous content and knowledge; teaching and
learning approaches; and academic literacies associated
with disciplinary conventions.

For example, both students and academics have
identified the need for better academic preparation
before starting courses (See Bourke et al.,, 1996;
Burden et al., 1998; Nugent & Arbon, 1994; Sonn
et al.,, 1996; Tennent et al., 1996; Usher et al.,
2005) and various interventions and programs
have been developed across the country. Content
and knowledge issues are consistently identified
as relating to: inclusion/exclusion of Indigenous
content, the need to make programs more relevant
to both urban and traditional community experience,
the treatment of Indigenous content, and concerns
about the devaluing of Indigenous knowledge and
Indigenous students’ experiential knowledge (See
Sonn et al., 1996; Bourke et al., 1996; Malcolm &
Rochecouste, 2002). Teaching and learning issues
identified in these reports include the preference
for hands on, practical learning over theory-based
learning and an identification of the demands of
academic conventions as “white man’s way” (See
Bourke et al., 1996; Malcolm & Rochecouste, 2002;
Page et al., 1997). With regard to specific academic
skills, these reports confirm that a broad range of
academic skills difficulties have been consistently
identified over time and academic under-preparation,
language difficulties, and unfamiliarity with academic
and disciplinary conventions are all implicated in
these difficulties (e.g., Malcolm & Rouchecouste,
2002; Nugent & Arbon, 1994; Penfold, 1996; Usher
et al., 2005). The findings of these reports, for the
most part, draw on Indigenous student perspectives
and experiences of university. There are also some
descriptions in the literature of strategies designed
to address Indigenous academic literacy issues (e.g.,
Carmichael, 2000-2001; Morgan & Kutieleh, 2004;
Rose et al., 2003).
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#8 Research into Indigenous students as learners in
=l higher education

Some research has attempted to understand Indigenous
tertiary students as learners. This area of research
has included: approaches to learning (Robertson,
1996); Indigenous students’ conceptions of learning
(Boulton-Lewis et al., 1997, 2000, 2001, 2003; Bunker,
1999; Wilss et al., 1999); preferred learning styles
(Barnes, 2000); verbal reasoning abilities (White
1996); Indigenous student-non-Indigenous tutor
interactions (Demosthenous, 2004); literacy issues
(Malcolm 1996; Malcolm & Rochecouste, 2002, 2003);
and critical thinking (Harrison, 2004). These studies
are also useful for understanding Indigenous students.
This field of inquiry has largely been approached from
the perspective of Western educational theories of
learning to determine how Indigenous students differ
from other students and what implications this has for
their learning, academic preparation or support.

With the bulk of what we know about Indigenous
student performance emerging from position papers,
descriptions of practice, or from studies with a
broader focus, the discussion of academic issues for
Indigenous higher education students within the
literature illustrates a pertinent point that Malcolm
& Rochecouste (2003) also make with regard to
Indigenous academic skills research, that the work so
far done has been:

either broad brush (and therefore not concerned
with the details ... ) or based on the gathering
of opinions or impressions. There is a serious
lack of data on the ways in which Indigenous
students in higher education perform ..., and the
literature is overweighted with advice rather than
analysis (2003, p. 16).

™ Learners as negotiators of complex intersections

At the heart of changing tensions between academic
support, teaching, and learning contexts and all these
reported performance issues are Indigenous learners.
While Indigenous students do not identify academic
skills or teaching and learning issues as critical
determinants in decisions to persist or withdraw, they
nevertheless identify them as issues that affect their
performance in higher education. Challenges are
intensified when students are academically under-
prepared. Accessing meaning in course content,
analysing different positions, and expressing (verbally
and in writing) one’s own position in relation to
these as required in academic tutorial and assessment
regimes becomes much more of a challenge under
these conditions (Nakata, 2007a; 2007b).

However, as reported in the literature, the academic
issues that challenge Indigenous learners go beyond
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questions of academic skills alone. They extend to and
intersect with teaching and learning (curricular and
pedagogical) issues associated with the Indigenous
content of courses and the place of Indigenous
experience, perspectives, content or knowledge in the
academy. These “for Indigenous students” and “about
Indigenous content” issues are a topic of inquiry and
discussion in Indigenous studies as well (Nakata, 2004).
Collectively, the study of the Indigenous academic
performance and Indigenous studies literature
confirms that, for Indigenous students, academic
difficulties emerge from more than a simple deficit
of the requisite academic skills for working within
disciplinary knowledge, conventions and practice.
The literature in the main reminds us that academic
concerns for Indigenous students also emerge around
the teaching and learning issues associated with
the inclusion/exclusion or treatment of Indigenous
knowledge and content in courses. It reminds us
as well that academic concerns also emerge around
unease that academic discourses and paradigms of the
Western disciplines often fail to capture understanding
of Indigenous issues, as students or the Indigenous
community experience them. There is a further
concern expressed in the literature that immersion
in the knowledge and conventions of the academic
disciplines risks undermining cultural identities
of students and cultural ways of learning through
assimilative tendencies (Walker, 2000; Malcolm &
Rochecouste, 2003). Clearly, across the literature
and confirmed by wide anecdotal reporting, many
Indigenous students confront complex challenges
in negotiating their engagements with concepts,
conventions, and practices of established disciplines,
while maintaining the standpoints forged in their
experiences of being Indigenous.

Although the range of support measures in place
to assist Indigenous students to access, participate in
and complete higher education programs could be
considered institutional measures of accommodation,
it can also be surmised that academia itself has been
less accommodating. That is, Indigenous academic
support measures tend to remain outside the main
work of disciplines. The literature on Indigenous
student performance, discussed above, quite
consistently confirms that adjustments to curricula
and pedagogy remain minimal in the disciplines, and
in mainstream courses and programs, and are most
evident in special Indigenous programs run by or in
conjunction with Indigenous academic staff. Apart from
these special Indigenous programs, the development
of the “discipline” area of Indigenous studies as
subjects, streams, and majors in “mainstream” courses
has been the predominant method of inclusion of
Indigenous content into other courses. Frustration
with the patchiness and limits of this approach has
led to more recent activity in some universities to
embed Indigenous perspectives across disciplines and
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courses (See QUT, 2003; USQ, 2007). But as Mclnnis
(2003) pointed out in reference to the “mainstream”
context, while teaching and learning is under pressure
to change “there are considerable obstacles in the way
of major changes to curriculum design and delivery”
(p. 398). Across Australian universities, the Indigenous
academics attempting to embed Indigenous
perspectives or augment the offerings in Indigenous
studies strands would attest to the obstacles.

As recognised by this conference series, the
issues around the representation of Indigenous
knowledge and Indigenous studies content are the
site of intellectual contestation within the academy
(Phillips et al., 2007). This is a site for intellectual
inquiry and for new knowledge production. It is also
the site of Indigenous students’ learning. For almost
all Indigenous students, learning begins on these
contested grounds. With roots in different theories
and epistemologies of knowledge systems, in different
sets of historical experience, informed by critiques of
colonialism, mystified and often overwritten by the
conventional practices in the disciplines, these are
difficult and complex intellectual and learning spaces
to navigate. Navigating these spaces is challenging for
both students and academics, Indigenous and non-
Indigenous alike. Such contestations are unlikely to be
resolved satisfactorily within the teaching and learning
context in the near future, despite attempts in various
places to “indigenise” curricula or embed Indigenous
perspectives across the teaching areas (Nakata, 2004).

Yet the literature discussed above confirms that
content, knowledge and perspectives issue, clearly
cause frustration, alienation, and/or emotional
entanglement for Indigenous students studying in the
disciplines. These frustrations are a bigger challenge
for Indigenous students who do not have adequate
academic skills to engage, analyse from their own
experience, and generate alternative accounts that
meet academic requirements. However, the literature
fails to tease out the implications of the interplay
between skills levels and academic content issues for
the quality of learning engagements or for outcomes.
Are these frustrations with content and lower skills
levels implicated in, for example, superficial learning
engagements, disengagements, and intellectual
separatism? How are students positioned or equipped
to work productively in contested knowledge
spaces in preparation for professions or for deeper
disciplinary contestation at postgraduate levels? Nor
does there appear to be research that illuminates how
successful Indigenous students navigate and negotiate
contested positions in knowledge while maintaining
and developing their own intellectual positions for
productive Indigenous ends and to satisfy academic
requirements. If as academics we are challenged to
articulate the complexity of our position in relation
to disciplinary knowledge and our contestations with
the academy, what does it say of our expectations of
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students if we maintain the separation between skills/
content issues or if we deny either is not part of the
same challenge?

@ New tools to challenge the rules of engagement

The development of “generic” academic literacy skills
to assist Indigenous students to meet the demands
of disciplinary practices and conventions is, by itself,
insufficient to deal with these contestations. For
Indigenous students “the acquisition of tertiary or
academic literacy is not a simple situation of acquiring
another way to speak or write to succeed at university”
(Malcolm & Rochecouste, 2003, p. 25).

We suggest the situation requires the serious
consideration of Indigenous learners as navigators
and negotiators in a contested knowledge space. This
prompts the serious consideration of what additional
or different skills and tools Indigenous students
need to develop in tandem with generic academic
skills. What do they need for thinking, learning, and
producing academic work in this space to assist them
to articulate their own positions which draw on the
knowledge and experience of being Indigenous?

Insights into how Indigenous students experience
the demands of learning while navigating complex
intersections on a range of levels, is a much needed
area of investigation (Nakata, 20006). To adequately skill
students requires that we first understand how they
experience and process the intellectual demands. Then
we can ask, for instance: What options and strategies
can students develop and use to draw attention
to these matters, as these emerge in their learning
engagements and so direct their own learning in more
constructive, meaningful, and useful directions? How
can Indigenous students be upheld and developed as
‘thinkers” in these complex spaces before we expect
them to be “knowers” of academic knowledge and/
or generators of their own or of “new” perspectives
on knowledge? What sorts of conversations and
discussions do they need to have with themselves and
in interactions with others? We need a more detailed
understanding of these demands as they emerge in
students’ learning engagements, and a more detailed
understanding of how individuals attempt to manage
these demands. We need to understand these demands
as they emerge in preparatory, through transition, to
deeper learning stages in third and fourth year and at
postgraduate levels.

The theory and practice work of some scholars (e.g.,
Lawrence, 2000; Carmichael, 2001; Harrison, 2004)
draws attention to the importance of critical skills
for understanding Western disciplines, discourses
and conventions, and for a more situated reading
of knowledge and practice. While such critical skills
are fundamental to Indigenous students’ skills set,
the skills for drawing in Indigenous knowledge and
experience to generate more productive analytical
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engagements — that go beyond critique - is an
additional step.

This signals a different approach to resolving
the retention-persistence tension that is currently
expressed via arguments about institutional
accommodation of diversity versus individual
Indigenous accommodation of academic practices.
Rather than foster the expectation that the content of
curricula and pedagogy must first change to provide
satisfactory opportunities for Indigenous students to
engage more meaningfully, this approach seeks to
equip students to engage productively with the corpus
of Western knowledge, whatever the conditions
of this knowledge in terms of exclusion, omission
or misrepresentation of Indigenous standpoints. If
Indigenous students are viewed as bringing assets in
the form of their own knowledge and experience into
their learning engagements, then they already have
the grounds from which to contest, even when the
Indigenous perspective — or their own individual one
— may be absent or misrepresented in course content.
If we acknowledge Indigenous students’ assets, then
what do such students require, in terms of skills, to be
able to legitimise the inclusion of their own experience
and knowledge? How are they to do this to a standard
that satisfies academic practice? If there is a departure
from academic practice, then what or who or how
are students to determine whether there is sufficient
rigour to their intellectual arguments? In making
contested claims on experiential or undocumented
Indigenous knowledge, what are the standards to be?
As academics, how are we to discuss and what are we
to do to equip Indigenous students to engage credibly
from the academy’s point of view and with some
satisfaction from the Indigenous point of view, under
these conditions?

These conditions of Western knowledge are an
important site for Indigenous intellectual and critical
inquiry, for it is from this location, or in the shadow
of this knowledge, that Indigenous students must
illuminate and articulate their own position, forged also
from within their own experiences of being Indigenous.
The purpose of higher education, especially education
for professional practice in Indigenous contexts, is to
engage, contest and re-think current understandings
about Indigenous issues. Building better grounds for
successful Indigenous educational outcomes goes
to the heart of building Indigenous futures. The
generation of effective practices in Indigenous contexts
involves getting beyond reliance on ideological and
oppositional discourses and requires a “working out”
from inside both Indigenous and disciplinary sets
of understandings.

How to equip students to draw in their own
experiences, develop their analytical positions while
upholding an Indigenous standpoint to contest
and “grow” the academic discourse to be inclusive
of their own positions, is an under-explored area of
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research. Some students do manage well. But how
do they negotiate these contested spaces? What are
their strategies? How skills—dependent are these
strategies? Can they be described for others to use?
Can students be supported in their engagements with
content, in specific ways, to develop useful strategies
as part of their repertoire of academic skills? Are there
particular pedagogical approaches more conducive
to support these? Are there implications for academic
preparation, special entry provisions, and ongoing
academic support?

Research focus in this area is required to shed light
on the interplay between skills and content issues for
Indigenous students and needs to connect both with
academic skills support and academics’ professional
development in teaching and learning. It is one thing
to provide a basis for considering how attention to
these issues can be inserted into academic preparation,
transition, and support programs to enrich and
expand the repertoire of skills or tools that Indigenous
students need to engage with the disciplines on their
own terms and for their own needs. But a fine-grained
analysis of Indigenous student’s learning engagements
and strategies for working within the disciplines to
uphold Indigenous standpoints should produce data
that will also inform teaching and learning practice and
professional development for academics in faculties.
What can academics come to understand of Indigenous
students who must “struggle on their own” to engage
with course content in ways that are meaningful and
purposeful for their own future professional goals and
for collective Indigenous ends? What strategies and
skills can academics and tutors, including Indigenous
ones, develop and integrate to scaffold and support
students’ engagements with content? What strategies
can tutors develop to shape discussion that provides
better opportunities for negotiation between
Indigenous and non-Indigenous meanings?

This approach also moves beyond concerns about
Indigenous attrition and completion rates. It is likely
to have bearing on the quality of Indigenous students’
preparation for professional practice in a range of
Indigenous contexts. The tools that Indigenous
students learn to help them navigate and negotiate
complex knowledge terrain in learning engagements
are anticipated to be transferable to generating
improved practice in complex Indigenous contexts,
for example, in health practice, governance areas,
economic development, law, and business. Working
in these contexts requires constant negotiation
between different systems of thinking and practice,
and understanding of people’s historical experience of
these intersections. Indigenous learners’ engagement
with the disciplines is a specific, specialised example
of what Indigenous Australians deal with everyday as
they interact with broader institutional practices and
conventions. Research in this area should also produce
data significant or transferable to the preparation of
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non-Indigenous graduates for work in Indigenous
contexts. Most importantly it will extend discussions
in the literature.

W Summary

Deeper knowledge and understanding of Indigenous
students’ engagements with course content and
demands of established disciplines “as they learn”
to articulate their own position in relation to what
is presented in courses is required to inform how
specific “tools for engagement” with the disciplines
can be developed. Many Indigenous students who
come to university academically under-prepared are
motivated to improve Indigenous futures through
their choice of profession. They bring with them
important knowledge and experience that is not well-
represented in the disciplinary knowledge base or
course content and are left to navigate and negotiate
on their own across a conceptual gap. The continuing
gap between Indigenous and non-Indigenous
educational outcomes in many ways reflects the failed
attempts at theoretical solutions in the conceptual
space between Western and Indigenous knowledge
and practice, where gaps in understanding from both
sides contribute to failure. But it is in this gap where
the possibilities for producing more useful “inter-
subjective” understanding clearly reside.

The need for empirical data to shed light on this
neglected aspect of academic preparation and skills
support for Indigenous students entering tertiary
study is crucial if we are to mount a concerted effort
to close the gap. The need to understand Indigenous
students as learners who are required, in many
learning events throughout their study, to negotiate the
complex intersections between their own knowledge,
perspectives and experience and the authoritative
knowledge of the disciplines they must engage with
in their courses is both urgent and at the centre of
quality, successful Indigenous education.
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