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the dominant cultural capital of Westernism will always be subject 
to the authority of Westerners. That Aboriginal people should be 
the final arbiters of the authenticity of Western knowledge in the 
service of Aboriginal people's interests1 is not allowed in the so-
called 'two domains' and 'dual-authority' conceptions of Aboriginal 
education. The idea of the 'bicultural person' is a related 
Western construct which is used cynically by Westerners to maintain 
the privileges of access and influence in Aboriginal communities. 

In complete contrast to these dualisms, what Aboriginal people 
have usually meant by 'both ways' education is a distinctively 
Aboriginal pedagogy which coopted Western institutions and the 
instrumentality of some Western knowledge for the realisation of 
Aboriginal goals. In Aboriginal people's views, it has always been 
a case of 'Aboriginal pedagogy versus colonisation of the mind'2 

(McTaggart, 1988). 

THE 'INSTITUTIONALISATION' OF ABORIGINAL PEDAGOGIES 

In a Western interpretation, the institutionalisation of 
education finds expression through contestation in the three 
registers of language, activities, social relationships which are 
formalised as the discourse, practice and particular patterns of 
social organisation which make a 'school' (Kemmis and McTaggart, 
1988a): 

SOCIAL MEDIUM INSTITUTIONAL FORM 

Language 

Activities 

Social relationships 

INSTITUTIONALISATION 

CONTESTATION 

Discourse 

Practice 

Organisation 

It is easy to imagine a similar kind of dialectical process 
occurring as Aboriginal community life distinctively influences 
Aboriginal pedagogical practice as it constitutes the Aboriginal 
school. Though in an Aboriginal view of education and schooling 

For a highly sophisticated account of the view that all knowledge 
is constituted in terms of some particular political interest, 
see Habermas (1972, 1974) and for the relevance of this thesis in 
education and educational enquiry see Carr and Kemmis (1986). 

I owe the phrase 'colonisation of the mind1 to African writer 
wa Thiongo Ngugi (1986). 
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The most subtle and important sources of discomfort for 
Westerners will be those which in their consistent manifestations 
are familiar to all oppressed peoples. The effects emerge first 
as an uneasy feeling of not knowing what to do and being unable to 
cope, and lead ultimately to alienation and anomy. The cause is a 
reversal of the traditional cultural dominance of Westernism. • 
Instead, Aboriginal culture begins to dominate, and Western teachers 
experience a complementary disconnectedness from the real Aboriginal 
cultural capital which is beginning to invest the institution of 
schooling with new and unfamiliar forms of life and work. Just as 
Aboriginal people felt estranged in an educational world where the 
dominant cultural capital was Western, so Western teachers will 
naturally feel less and less comfortable in an educational world 
gradually (or suddenly) assuming Aboriginality. 

STRATEGIES FOR WESTERN EDUCATORS 
As I have suggested, the problem for Western teachers does 

not simply stem from a decline in power, but is based in a 
diminished substantive understanding of what is happening. Some 
Westerners will be able to sustain forms of involvement meaningful 
to them longer than others. Two kinds of strategy will work 
temporarily, but both will succumb eventually. A third approach 
may succeed, but requires an extraordinarily informed and dialect­
ical view of the relationship between Aboriginal and Western 
knowledge, a painfully introspective study of the role of the 
Westerner, and a studied, unsentimental commitment to Aboriginal 
self-determination. 

The first strategy is to cling on to power. This can be 
put into effect in several ways. For example: by asserting 
expert knowledge about the teaching of English language and Western 
mathematics; by continuing to assume dominant roles and nurturing 
dependence; by demonstrating how things should be done instead of 
supporting Aboriginal people as they actually do things themselves; 
and by asserting and acting as if Aboriginal people are not and 
will not be ready or competent to take substantive control. This 
strategy is being overtaken by policy initiatives, by the healthy 
politicisation of Aboriginal teachers, and by defensible theories 
of the roles Western educators can play in supporting the educ­
ational action research of Aboriginal people (White, 1988; 
McTaggart, 1988). 

The second strategy is more constructive, but it too has a 
finite life span. This strategy is to work to understand the 
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own educational •practice changing?5 We have a good understanding 
from both Aboriginal and Western perspectives of how colonisation 
works, but we lack understanding of the detailed kind of work which 
is necessary to reverse that insidious process. That is a task for 
both Western and Aboriginal educators, and joint reports of the 
work are important, but they are not enough. Aboriginal teachers 
know best how to inform others of the progress of their work and 
understanding (and that obviously does not imply contribution to 
the journals of Westerners), but it is also important that Western 
teachers document their educational work to assist each other to 
objectify their experience and inform their critical self-reflection. 
Exactly how do the traditions, customs, habits and urges of Western 
enculturation frustrate and confound (and support) the individual 
work of Western educators who have elected to walk the fine line? 

A fairly formal statement of a 'theory' of such work in the form 
of some prescriptive principles for Western educators of 
Aboriginal teachers can be found in McTaggart (1987), but I do 
not want to suggest that mode of reporting is the most useful or 
informative. 
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